Pupil premium strategy statement — St Luke’s Primary
School 2025-26

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 625

Proportion (%) of pupil premium eligible pupils 18.9%
Academic year/years that our current pupil premium 2025-28
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by Simon Wattam
Pupil premium lead Rose Roberts
Governor / Trustee lead Chloe Taylor
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £159,075
Pupil Premium Plus (Looked After Child) £34,190

Total £193,265
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £193,265

If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

At St Luke’s Primary School, we support all children, whatever their background or individual bar-
riers, to make excellent progress, both personally and academically. The school’s intention is to
create a relationships-centred learning community where all members develop a strong sense of
belonging, benefit from collaboration, and learn how to learn effectively. St Luke’s pupil premium
strategy aims to address the main barriers that our children can face, supporting their well-being
and providing exciting and engaging learning opportunities so that they can meet their potential,
and enjoy social and academic success.

St Luke’s embraces the tiered approach to pupil premium spending, as recommended by the Ed-
ucation Endowment Foundation. Children are supported on their educational journey through: 1.
high quality teaching; 2. targeted academic support; and 3. wider strategies. The activities funded
by the school’s pupil premium funding meet one or more of these three tiers, ensuring that chil-
dren benefit from a wide range of supportive strategies which:

e Provide children with the highest possible quality of wave 1 teaching in the classroom,
and additional support, if necessary

o Ensure that children’s well-being is prioritised

o Ensure that any academic and pastoral support is tailored and targeted in order to meet
children’s individual needs

e Provide children with a wide range of curricular and extra-curricular activities, which enrich
and broaden their learning experiences and build cultural capital

These strategies meet the purpose of the pupil premium, which is intended to tackle the underly-
ing inequalities between children of different backgrounds. They support those of more disadvan-
taged backgrounds by levelling the playing field, providing meaningful learning experiences on
which every child can draw as part of their day-to-day educational diet. Additionally, they support
children who might have emotional or behavioural barriers to their learning, so that they are able
to enjoy a sense of belonging to a learning community, which helps them to access the excellent
teaching and learning that happens in their classrooms. This includes strong links with families
within the school community in order to support the wider needs of those families that might re-
quire the school’s help in one way or another.

As a school we understand that not all socially disadvantaged pupils will be eligible for free

school meals and we reserve the right to allocate pupil premium funding to support those children
that are identified as socially disadvantaged.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 The gap between disadvantaged and non-disadvantaged children’s outcomes
which widened post-covid, remains stubbornly persistent.




2 Disadvantaged children’s absence rates are higher than their peers, and the
rates of persistent absence are almost double. Ensuring children enjoy school
and feel a sense of belonging is important to reduce the rates of absence.

Disadvantaged children’s cultural capital outside of school is limited.

Data analysis shows intersections between vulnerable groups, in particular of
PP children and SEN, such that PP children are more likely to be identified as
SEN. This makes the task of closing the gap more complex.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

To accelerate progress and attainment in | Disadvantaged children achieve the expected
core subjects. standard in Year 6 at or above the national rates,
and the gap between them and their non-
disadvantaged peers is reduced from previous
assessment points.

To improve attendance. Attendance of disadvantaged children is at or
above levels of all children nationally. Rates of
persistent absence are reduced to at or below
national levels. The gap between PP and non-PP
children is reduced.

To improve cultural capital 90% of disadvantaged children access extra-
curricular opportunities provided by the school.

To achieve and sustain improved well- Sustained high levels of wellbeing from 2025/26

being for all pupils at the school, but in demonstrated by:

part_icular disadvantaged and vulnerable  Quantitative data from the belonging

pupils project.

e Anincrease in participation in enrichment
activities by disadvantaged pupils

e Quantitative and qualitative data from
learning mentor support, play therapist and
school counsellor support.

e Reduced CPOMs entry data

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £63,095



Activity | Evidence that supports this approach Challe
nge
numb
er(s)
addre
ssed

Power of | The Power of Reading research indicates positive impacts on 1,24

Reading | student(PP) literacy skills, enjoyment, and attainment, particularly

Project to | for disadvantaged children. This program and similar "reading for

increase | pleasure" approaches improve reading and writing through

pupil consistent engagement with high-quality texts, teacher training,

engagem | and incorporating social and creative reading experiences.

ent and Outcomes include increased writing confidence and quality, a

oracy broader vocabulary, and a smaller attainment gap in schools that

(CLEP) implement it.

https://clpe.org.uk/books/power-of-reading/about

Empower | The empowerment approach positively impacts school data by 1,24

ment increasing school effectiveness, mental health, and student

approach | capabilities, which are often measured through psychological and

— Kit structural empowerment metrics. Data shows that structural

Messeng | empowerment influences psychological empowerment, which in

er. turn strongly correlates with overall school effectiveness and

better outcomes for students, such as improved confidence,
cognitive skills, and reduced conduct problems.
https://www.changingchances.co.uk/empowerment-
approach#:~:text=The%20Empowerment%20Approach%20suppo
rts%20the,Our%20Training%200ptions
Adaptive | Evidence shows adaptive teaching strategies, including real-time | 1,2, 4
Teaching | adjustments based on formative assessment and dynamic
Strategies | grouping, can improve pupil outcomes by ensuring all learners are
appropriately challenged and supported.
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-
exploring-the-evidence-part-1

Impleme | Disproportionately impacted through the use of unknown adults 1,24

nt therefore, a focus on internal cover, has a positive impact on

internal pupils’ wellbeing and learning.

cover ‘Every interaction matters.” (Rowland, 2021) Our strategies to

Provision | address educational disadvantage will stand or fall based on the

for quality of relationships we forge (Rowland, 2021)

absent

staff

(recruitm

ent of

HLTAS)

The _ ) 1,2

Belongin A range of research - based interventions that are easy to and 4.

g implement and show significant impact.

Project-



https://www.google.com/search?q=Power+of+Reading&sca_esv=33d7c6e47e76292a&rlz=1C1GCEV_enGB1076GB1076&sxsrf=AE3TifMKnq_WOhQ059pEPCcIs65ohAg2Ng%3A1764776746993&ei=KlswaequPK63hbIPseC6oAY&ved=2ahUKEwj4u6Xk4aGRAxVmXUEAHUzbBF8QgK4QegQIARAB&uact=5&oq=Power+of+Reading+Research+impact+on+PP&gs_lp=Egxnd3Mtd2l6LXNlcnAiJlBvd2VyIG9mIFJlYWRpbmcgUmVzZWFyY2ggaW1wYWN0IG9uIFBQMgUQIRigATIFECEYoAEyBRAhGKABMgUQIRigATIFECEYoAEyBBAhGBUyBBAhGBVIxDdQkxlYwzBwAngAkAEAmAGZAaABtgyqAQQyLjEyuAEDyAEA-AEBmAIPoALQDMICChAAGLADGNYEGEfCAgYQABgWGB7CAgsQABiABBiGAxiKBcICBRAAGO8FwgIHECEYoAEYCsICBRAhGJ8FmAMAiAYBkAYIkgcEMi4xM6AHkkeyBwQwLjEzuAfADMIHBTEuNy43yAcx&sclient=gws-wiz-serp&zx=1764776771928&no_sw_cr=1&mstk=AUtExfBEKQRUUNF-xOnfsof1MfMrjZTlbVHE-ns91yM11-0u-dZY2a9Q5EZnypHQM7exE7L7I5NRhvjLkHk0BsX8qVemykaF4HjSltI2x6pW0UTaDkljG25DX3f-VG9mwwxcEgddzNwyTLMVI2qh7ljhpZE9xDiwUse1n7UYcUHipi99pBFbbPOEeAUVJirNY4OgU7hJH4v4l0YzFedbC-_8wHeTB0zyjSuPhE_Bxgzs3ohJjQaV9fYy9D8HJQxU1UA90L7ZFWSkYgSQUYdd-ZQszp-1bwUN-HkZDv4fm4pqb0HMoQ_mw1Va1MtXNqKrc_HfiJFveEAcEvEU2fDgYu2zppEQGfsd_L9tptavzAFwfdxR&csui=3
https://www.google.com/search?q=school+effectiveness&sca_esv=33d7c6e47e76292a&rlz=1C1GCEV_enGB1076GB1076&sxsrf=AE3TifOzS7NL0B3VunJUi0Yu2AiJ8Bx9qQ%3A1764777233625&ei=EV0waYb5JdydhbIPrcyNgAc&oq=Empowerment+approach+impact+&gs_lp=Egxnd3Mtd2l6LXNlcnAiHEVtcG93ZXJtZW50IGFwcHJvYWNoIGltcGFjdCAqAggAMgUQIRigATIFECEYoAEyBRAhGKABMgUQIRigAUixMlCRFVixH3ACeACQAQCYAY4BoAHmBaoBAzMuNLgBAcgBAPgBAZgCCaAClAbCAg4QABiABBiwAxiGAxiKBcICCxAAGLADGKIEGIkFwgIIEAAYsAMY7wXCAgQQIxgnwgILEAAYgAQYkQIYigXCAgUQABiABMICBhAAGBYYHsICBxAjGLACGCfCAgcQABiABBgNwgIHECEYoAEYCpgDAIgGAZAGBZIHAzQuNaAH5x6yBwMyLjW4B4wGwgcFMC42LjPIBxg&sclient=gws-wiz-serp&mstk=AUtExfBJwp15Ps5pn3dxgTEqlMlRqKqFYNfbssyfQQceAY1FzcQKkbDf5IDBHBfuEZ4H7yHmFynYRCqKXYHpBbbGTH8oc7Eowhexr0YWDy_lZYCc6-H_dElwd8X2UYECeZpCE04LXg2lNPtypLGjqi2JfcJ0cgZFVtICGEt470TKgraIWmKBa9KgI5kGRrIWC5fZnqOOXBNSaDLUv2aTs58zWMta3CfnKgEZmox8GEC5mCEmXwdb1rsIj3KaMHgn5HgZaioF4U76vhaQerxGzlhW96H0XZ6Tdj6ACofj8rjC2ruirpd9kPA8YFARW-dBcsT6PNk07TH6in38iF1nwPuixVsChC4osDCp5_qGv0csWwFv&csui=3&ved=2ahUKEwjSoNTt46GRAxUXV0EAHehzE00QgK4QegQIARAC
https://www.google.com/search?q=mental+health&sca_esv=33d7c6e47e76292a&rlz=1C1GCEV_enGB1076GB1076&sxsrf=AE3TifOzS7NL0B3VunJUi0Yu2AiJ8Bx9qQ%3A1764777233625&ei=EV0waYb5JdydhbIPrcyNgAc&oq=Empowerment+approach+impact+&gs_lp=Egxnd3Mtd2l6LXNlcnAiHEVtcG93ZXJtZW50IGFwcHJvYWNoIGltcGFjdCAqAggAMgUQIRigATIFECEYoAEyBRAhGKABMgUQIRigAUixMlCRFVixH3ACeACQAQCYAY4BoAHmBaoBAzMuNLgBAcgBAPgBAZgCCaAClAbCAg4QABiABBiwAxiGAxiKBcICCxAAGLADGKIEGIkFwgIIEAAYsAMY7wXCAgQQIxgnwgILEAAYgAQYkQIYigXCAgUQABiABMICBhAAGBYYHsICBxAjGLACGCfCAgcQABiABBgNwgIHECEYoAEYCpgDAIgGAZAGBZIHAzQuNaAH5x6yBwMyLjW4B4wGwgcFMC42LjPIBxg&sclient=gws-wiz-serp&mstk=AUtExfBJwp15Ps5pn3dxgTEqlMlRqKqFYNfbssyfQQceAY1FzcQKkbDf5IDBHBfuEZ4H7yHmFynYRCqKXYHpBbbGTH8oc7Eowhexr0YWDy_lZYCc6-H_dElwd8X2UYECeZpCE04LXg2lNPtypLGjqi2JfcJ0cgZFVtICGEt470TKgraIWmKBa9KgI5kGRrIWC5fZnqOOXBNSaDLUv2aTs58zWMta3CfnKgEZmox8GEC5mCEmXwdb1rsIj3KaMHgn5HgZaioF4U76vhaQerxGzlhW96H0XZ6Tdj6ACofj8rjC2ruirpd9kPA8YFARW-dBcsT6PNk07TH6in38iF1nwPuixVsChC4osDCp5_qGv0csWwFv&csui=3&ved=2ahUKEwjSoNTt46GRAxUXV0EAHehzE00QgK4QegQIARAD
https://www.changingchances.co.uk/empowerment-approach#:~:text=The%20Empowerment%20Approach%20supports%20the,Our%20Training%20Options
https://www.changingchances.co.uk/empowerment-approach#:~:text=The%20Empowerment%20Approach%20supports%20the,Our%20Training%20Options
https://www.changingchances.co.uk/empowerment-approach#:~:text=The%20Empowerment%20Approach%20supports%20the,Our%20Training%20Options
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-ecf-exploring-the-evidence-part-1

Matthew | https://figshare.cardiffmet.ac.uk/articles/thesis/A Sense of Belon

Eaiterbr Qing/25604163/1?file=45654006
00

Impleme | Increased capacity for leadership has a positive impact on pupil 12 4
ntation learning and achievement. It also encourages retention which is
of essential for a successful PP strategy (Blatchford, 2020, EEF,

Teachin
g& 2020)

Learning
Assistant
Head,
Behavio
urs &
Learning
Assistant
Head
and
Inclusion
Manager

Remove | Setting or streaming, particularly at younger ages, can have a 1,2.4.
Maths small negative impact on low-achieving pupils and a small positive
setting impact on high-achieving pupils, with the overall effects being
:;Z:r 5 minimal. However, the practice is more detrimental to students

' from disadvantaged backgrounds, who may be misallocated to
lower sets and suffer from negative impacts on attitudes,
confidence, and progress. Conversely, mixed-ability settings can
provide a better environment for disadvantaged children by
offering more positive influences and reducing the risk of negative

labelling.
Addition | High-quality, or "first class," teaching is widely considered the 1,2.4.
al single most effective school-based factor for improving

payment | stydent attainment and equity, especially for Pupil Premium

IZ;ShZ?S (PP) eligible students. Research consistently highlights its

to significant impact on outcomes, outweighing other factors like
ensure class size. https://educationendowmentfoundation.org.uk/support-
high- for-schools/school-planning-support/1-high-quality-teaching

quality

first-

class

teaching

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: 11,192


https://figshare.cardiffmet.ac.uk/articles/thesis/A_Sense_of_Belonging/25604163/1?file=45654006
https://figshare.cardiffmet.ac.uk/articles/thesis/A_Sense_of_Belonging/25604163/1?file=45654006
https://www.google.com/search?q=streaming&rlz=1C1GCEV_enGB1076GB1076&oq=impact+of+setting+on+PP+children&gs_lcrp=EgZjaHJvbWUyBggAEEUYOTIHCAEQIRiPAtIBCjEyMjc5ajBqMTWoAgiwAgHxBQ1mTBfS32Wu&sourceid=chrome&ie=UTF-8&mstk=AUtExfBx0Jtna7ekRKmyBKtei84Q_IpbAb0CtCTLnl5Qsj-80LQSXZmAP9MDRb_2-w4MkpFuvKMIIOqOGPMc4d1AYWkqK7SJxkCqVyuaoPLHqLgcntdLVgWgMSqhiFBQ9P_ZQzAAQfMyVJzZLz9sUyUrd7zky7BeH1FcMSx8VaJ1HF7Utu4&csui=3&ved=2ahUKEwiD5Jqe0aKRAxXgXUEAHRPiEVIQgK4QegQIARAB

Activity Evidence that supports this approach Challenge
number(s)
addressed

KS1 and KS2 Reading is the gateway to the rest of the curriculum. 1,2,4

phonics and https://educationendowmentfoundation.org.uk/education-

reading evidence/teaching-learning-toolkit/phonics

interventions.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 110,461

Activity | Evidence that supports this approach Challen
ge
number(
s)
address
ed

Financial | Attending residential trips has a significant and positive impact | 3

supportto | on Pupil Premium (PP) children, providing essential

ensure opportunities for personal growth, social development, and

children enhanced academic engagement that they may not otherwise

?éﬁggntial experience. These experiences are crucial for narrowing the

trips disadvantage gap and promoting inclusion.

Pupil Attending clubs can significantly benefit children from 3

Premium | disadvantaged backgrounds by improving academic

resourcin | performance, social skills, and well-being. Studies show

9 . participation is associated with higher test scores and

(|r]1c|u(;j|n improved social skills like teamwork and empathy, helping to

ﬁ’ er?]c; narrow the attainment gap between poorer and more affluent

payinzg children.

for clubs

and trips

etc.)

Learning | Learning mentors have a significant positive impact on pupils 1,24

mentors | from Pupil Premium (PP) backgrounds by addressing barriers

(1.4 FTE) | to learning and fostering academic and personal growth. This

Attachme includes improvements in confidence, self-esteem, and

nt Mentor | motivation, which in turn lead to better academic performance,

(0.6 FTE) | increased attendance, and improved behaviour. Mentors help

pupils develop essential skills and a more positive attitude
towards school through a holistic, supportive, and consistent
relationship.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mentoring



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.google.com/search?q=Pupil+Premium&sca_esv=8dfe9edb86176f37&rlz=1C1GCEV_enGB1076GB1076&sxsrf=AE3TifNq_oKaiLeQ73iQFMPSAPR-kIBKFA%3A1764803349846&ei=FcMwabSyM9frhbIPoOS4MQ&ved=2ahUKEwjG4qmgxaKRAxWOVEEAHcQ9M38QgK4QegQIARAB&uact=5&oq=impact+of+learning+mentors+on+PP+pupils&gs_lp=Egxnd3Mtd2l6LXNlcnAiJ2ltcGFjdCBvZiBsZWFybmluZyBtZW50b3JzIG9uIFBQIHB1cGlsczIFECEYoAFI-kFQ1wNY1jdwAXgBkAEAmAHKAaAB3xeqAQcxNS4xMy4xuAEDyAEA-AEBmAIeoAKNGcICChAAGLADGNYEGEfCAgUQABiABMICChAAGIAEGBQYhwLCAgUQABjvBcICCBAAGKIEGIkFwgILEAAYgAQYhgMYigXCAgsQABiABBiRAhiKBcICCBAAGIAEGKIEwgIGEAAYFhgewgIHECEYoAEYCsICBRAhGJ8FwgIEECEYFZgDAIgGAZAGB5IHBzE1LjE0LjGgB863AbIHBzE0LjE0LjG4B4QZwgcHMC4xNC4xNsgHZg&sclient=gws-wiz-serp&mstk=AUtExfA2F-z9JLExCVjrgRMybe0iCkCXZ9osnqU9E2oT4T0CmXTZPKZJ0aAiofQPb4-z74yDPHYP-DAU8ykrzc-V9MrIg3rTP8vgmX-aKk6tzzooUdqc96IC5XaaNd3BrQP1hvbysI1Mf74Y1ucS4e7v2OPhdjjymOHJ8GY-iPUehwRY_QdGv9aP7BQMkbH1zp5UOoI4Orhch49dbnGgb1rEHnMoOkjbYg2KgRX0Py-xds2VqEpRvquM5rdKZbyXJkj9_Vbdpx_k7Lt_fWffha_o5rcP&csui=3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

Therapist

/lefaidnbmnnnibpcajpcglclefindmkayj/https://jillianz.com/wp-
content/uploads/2018/01/meta-analytic-review-of-effective-
child-therapy.pdf

Staff for . o . . . 1,23

nurture Nurture provision significantly improves pupils' social,

provision | emotional, and behavioural skills, leading to better academic

g‘sccl)ﬂ?'cré% performance, attendance, and a reduced likelihood of

). exclusions. By focusing on wellbeing, positive relationships,
and emotional literacy, it helps children build confidence,
resilience, and a sense of belonging, making them more able to
engage with mainstream education.
chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.nurt
ureuk.org/wp-content/uploads/2023/07/IINE_Vol _7-Primary-
teachers-experience-of-the-effectiveness-of-nurture-groups-on-
childrens-social-and-emotional-skills-and-academic-attainment-
and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-
Phillips.pdf

Track all DfE’s Improving School Attendance advice. 3

Pupil https://www.gov.uk/government/publications/school-

Premium | 5ttendance/framework-for-securing-full-attendance-actions-for-

children schools-and-local-authorities

below

95%

attendanc

e and take

action to

prevent/

support

those

pupils

falling

below as

part of

vulnerable

pupil

planning

Counselli | Counselling and play therapy have a significant positive

ng and impact on pupils from disadvantaged backgrounds (PP),

Play improving their well-being, emotional regulation, confidence,
and social skills

Total budgeted cost: £194,748



https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.nurtureuk.org/wp-content/uploads/2023/07/IJNE_Vol_7-Primary-teachers-experience-of-the-effectiveness-of-nurture-groups-on-childrens-social-and-emotional-skills-and-academic-attainment-and-behaviour-%E2%80%93-Eilidh-Macpherson_Rita-Phillips.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Externally reported data

Reception:
St Luke’s - All St Luke’s - Local - FSM National — FSM
FSM /PP
Good Level of | 78.7% FSM: 47% 51%
Development 33.3% (9 pu-
pils)

Disadvantaged children at St Luke’s performed less well than their non-PP peers.
The children who did not meet ELG 4 of these pupils had multiple vulnerabilities including
EAL and SEND needs (1 child with an EHCP plan)

Additional support for children with speech and language needs is expected to ensure
that this improvement continues and the gap between PP and non-PP children at St
Luke’s reduces further.

Year 6

St Luke’s - All St Luke’'s - PP | Local - PP National — PP
(85) (19 pupils)

Reading 78.8% 63.2% 59% 63%

Writing 69.4% 42.1% 53% 59%

Maths 71.8% 36.8% 51% 61%

Grammar 77.6% 63.2% 54% 60%

RWM com- 57.6% 21.1% 39% 47%

bined

A similar pattern can be seen in the end of Year 6 SATs, with PP children performing less
well than their peers at St Luke’s, and outperforming their PP peers both locally and
nationally in reading. The additional support for Reading and Writing has had a positive
impact on outcomes for vulnerable children.

Within year 6, 9 pupils had an Educational Health Care Plan (5 of these pupils were PP).
From the 7 pupils who did not meet age-related expectations in reading, 4 of these pupils
had an EHCP plan, 1 pupil was on the Child Protection register and 2 pupils had
significant attendance issues.

In Writing, 11 PP pupils did not meet ARE expectations (6 of these pupils achieved
WTS). 6/11 pupils had an EHCP, and an additional 3 pupils were on the SEND register.
7/11 of these pupils received small group intervention with our Specialist English
Teacher.



Attendance

Attendance for PP children continues to lag behind that of their non-PP peers. However,
anecdotal evidence suggests that mentoring in particular has had a positive impact on
children’s attendance and in reducing the levels of persistent absenteeism, focussing on
children with emotionally based school avoidance (EBSA)). All EBSA pupils are on the

SEND register.

2024-25 Disadvantaged Attendance Data

Summary of 134 Pupils ((from 2024-2025) who are disadvantaged)

Attendance percentage 15-18 days missed 19+ days missed
school [T S26%) sehool [ Y
National 94.8%
Local Authority 94.3%

DfE penalty notice consideration threshold
(10+ unauthorised absences in 10 ralling school weeks)
+ 21 pupils previously met the threshold between 04/09/2024 and 22/07/2025

Attendance Ranges

School Legend

Absences
« 7.4% overall absence
o 5.3% authorised
« 2.1% unauthorised
+ 18.7% persistent absence
« 1 pupil unauthorised absent for 10+ days

Absence Patterns
« 24 pupils have been repeatedly late or absent on the same day
« 59 pupils have been absent before or after a school haliday

134 pupils

V275

30670

42555

8.2%

1.5%

[l Severely absent (50% or more sessions missed)

[ Persistently absent (10% or more sessions missed)
[ At risk of persistent absence (5-10% sessions missed)
[ Good attendance (95-99%)

[l Excellent attendance (99%+)

2024-25 Disadvantaged and SEND attendance data




Summary of 49 Pupils ((from 2024-2025) who are disadvantaged, with SEN Support or EHC Plan)

Attendance percentage 15-18 days missed 19+ days missed Absences
School _ School . _ « 10.1% overall absence
o 7.6% authorised
National ‘ 94.8% o 2.5% unauthorised

« 28.6% persistent absence

Local Authorif Y
ocal Authority ‘ 94.3% « 1 pupil unauthorised absent for 10+ days

DfE penalty notice consideration threshold Absence Patterns

(10+ unauthorised absences in 10 rolling school weeks)

+ 10 pupils previously met the threshold between 04/09/2024 and 22/07/2025 + 25 pupils have been absent before or after a school holiday

Attendance Ranges

School Legend
Il Severely absent (50% or more sessions missed)

48 pupils
4.1% 6.1%  [H Persistently absent (10% or more sessions missed)
[T At risk of persistent absence (5-10% sessions missed)
[ Good attendance (95-99%)
[l Excellent attendance (99%+)

2024-25 Disadvantaged and No SEND needs attendance data

Summary of 85 Pupils ((from 2024-2025) who are disadvantaged, with No SEN)

Attendance percentage 15-18 days missed 19+ days missed Absences
School _ Sehaol _ _ « 5.8% overall absence
o 3.9% authorised
National ‘ 94.8% ° 1.9% unauthorised

+ 12.9% persistent absence

Local Authoril %
ocal Authority ‘ 94.3% « 0 pupils unauthorised absent for 10+ days

Absence Patterns
+ 10 pupils have been repeatedly late or absent on the same day
« 36 pupils have been absent before or after a school holiday

DfE penalty notice consideration threshold
(10+ unauthorised absences in 10 rolling school weeks)
« 11 pupils previously met the threshold between 04/09/2024 and 22/07/2025

Attendance Ranges

School Legend

85 pupils 2 AU s 4% M Severely absent (50% or more sessions missed)

[H Persistently absent (10% or more sessions missed)

[T At risk of persistent absence (5-10% sessions missed)
[ Goced attendance (95-99%)

M Excellent attendance (99%+)

10

« 14 pupils have been repeatedly late or absent on the same day



